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Key Component 5: 
Supports and Services
during the IEP

What is the difference between 
a service and a support?
Services documented in the IEP are provided 
directly to the student to guide their progress 
toward agreed-upon goals. Supplementary 
supports are provided to assist the student or 
the personnel at the school. They may include 
consultation support to a teacher, training 
needed for staff or parents.

The Individualized Education Program (IEP) team should develop the Supports and Services 
sections to include program supports (which may include positive behavioral supports, training/
supports to school personnel, and/or parent), accommodations, modifications, and special 
education and related services that will assist the student in reaching IEP goals. 

This section of the IEP is only developed after goals are set and, if appropriate, objectives/
benchmarks have been finalized. Supports and services should allow the student to be involved and 
progress in the grade level content standards, 
to participate in extracurricular/nonacademic 
activities, and to participate with nondisabled 
peers while working toward IEP goals.

What drives the conversation about supports and services for 
students?
Goals drive services and additional support — not eligibility. Once the IEP team has agreed upon 
goals, the next step is to determine how to best meet these goals.  Additionally, a decision must 
be made regarding who will work directly with the student on their goal(s) and essential skill 
development. This approach creates a more personalized, engaging, and effective learning 
experience for students.

https://drive.google.com/file/d/1w1qyPovZgvVKczxT1IvHoLexliJYXZw_/view?usp=drive_link
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Accommodations and Modifications
IEP accommodations and modifications are two types of support provided to students with 
disabilities through their IEPs. The purpose of accommodations and modifications is to increase 
access to the general education curriculum for students who, due to their disabilities, cannot 
fully access it independently. To the extent appropriate, accommodations and modifications 
should be paired with instructional strategies to reduce the need for supplementary aids and 
services. Both offer adaptations to how content is taught, accessed, or assessed. However, 
accommodations do not change “what” the student is expected to master, while modifications 
do change expectations for student mastery.

The supports and services section will include:

	� Accommodations and modifications

	� Participation in local and statewide assessment

	� Special education and related services

	� Nonacademic and extracurricular activities

	� Transition planning

	� Transportation

	� Extended school year (ESY)

	� Parent involvement

	� Emergency conditions

	� IEP team signatures

Supports and Services in the IEP

Instructional Accommodations Instructional Modifications
Change how students access or demonstrate 
learning, but does not change what they learn.

Change what students learn and is more 
commonly used with students who require more 
support or adjustments than accommodations 
can provide.

https://drive.google.com/file/d/1w1qyPovZgvVKczxT1IvHoLexliJYXZw_/view?usp=drive_link
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Accommodations 
Generally, an accommodation is a support that provides access to learning in grade level 
content standards. Accommodations are changes in how a student accesses information and 
demonstrates learning. Accommodations provide support that allows students with disabilities 
to achieve the same instructional goals as students without disabilities. However, they do not 
substantially change the instructional level, content, or performance criteria. 

It is important to note that accommodations:

	� �Do not change the expectations for learning

	� Do not change what the student is required to learn

Educators should provide accommodations that meet the unique needs of each individual 
student. Students with the same disability, or even those experiencing identical barriers, may not 
all benefit from the same accommodation.

Accommodations may include changes to the following:

	� �Presentation of instruction

	� Response

	� Timing and/or scheduling

	� Environmental supports

Modifications
A modification is a change in what is taught to or expected from the student. Modifications 
are adaptations that change what students learn and are used with students who require 
more support or adjustments than accommodations can provide. These changes are made to 
provide a student with opportunities to participate meaningfully along with other students. The 
student may be accessing content aligned to grade-level standards through the Core Content 
Connectors.

Unlike accommodations, modifications:

	� Do change the expectations for learning

	� Do change what the student is required to learn

Modifications can include changes to the following: 

	� Presentation of instruction

	� Response

	� Timing and/or scheduling

	� Environmental supports

	� Content

https://drive.google.com/file/d/1w1qyPovZgvVKczxT1IvHoLexliJYXZw_/view?usp=drive_link
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How do I know which accommodations and/or modifications to select for my 
student? Based on the student’s present levels of performance, measurable goal(s) were 
developed. Thinking ahead to implementing the goal(s) and program designed specifically 
for the student, what accommodations and/or modifications does the IEP team need to 
consider to increase the student’s access to the general education curriculum? Students with 
disabilities can experience challenges or barriers that interfere with their ability to access 
and demonstrate learning.

These barriers can be associated with the following:

	� �Presentation of instruction refers to the way information is presented to the student. 
When providing adaptations for presentation of instruction, the goal is to provide 
access to the material and content being shared so that students with disabilities 
have access to grade-level standards.

	� �Response refers to the way the student interacts with instruction. The aim in providing 
these is to support students with disabilities in effectively communicating their 
knowledge and ideas. 

	� �Timing and scheduling are designed to address the specific needs of students with 
disabilities regarding the pace, duration, and organization of their learning activities. 

	� �Environmental supports  refer to the physical educational setting. These supports aim 
to create an inclusive and accessible environment that promotes learning and 
participation. 

	� �Content refers to curriculum or instructional materials. Adapting content to match 
the student’s abilities and learning needs is sometimes necessary for the student to 
progress in the general education program. 

Educators can address these potential barriers by providing accommodations and 
modifications to students with disabilities. Accommodations and modifications will 
vary depending on the context. In one context, an adaptation may be considered an 
accommodation, while in another it may be a teaching strategy. Likewise, a student might 
require an accommodation in one context and a modification in another; much depends on 
the learning environment, in concert with the student’s individual needs.

When completing the IEP, select the accommodations and modifications (if any) necessary 
for the student to meet their goals, make progress, and participate in activities alongside 
students with and without disabilities. 

https://drive.google.com/file/d/1w1qyPovZgvVKczxT1IvHoLexliJYXZw_/view?usp=drive_link
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  EDUCATIONAL BENEFIT CONSIDERATIONS

Additional resources:

	� UDL Guidelines: Scroll to the UDL guidelines and click on each individual component.

	� �UDL Strategies to Provide Specially Designed Instruction in the General Education 
Classroom

SUPPORTS & SERVICES

ACCOMMODATIONS

PRESENTATION OF INSTRUCTION LOCATION
The way information is presented

RESPONSE LOCATION
The way the student responds

TIMING AND/OR SCHEDULING LOCATION
The timing and scheduling of the instruction

ENVIRONMENTAL SUPPORTS LOCATION
The physical educational settings

MODIFICATIONS

PRESENTATION OF INSTRUCTION LOCATION
The way information is presented

RESPONSE LOCATION
The way the student responds

TIMING AND/OR SCHEDULING LOCATION
The timing and scheduling of the instruction

ENVIRONMENTAL SUPPORTS LOCATION
The physical educational settings

CONTENT LOCATION

	� Are accommodations and modifications appropriate based on the student’s needs?  

https://drive.google.com/file/d/1w1qyPovZgvVKczxT1IvHoLexliJYXZw_/view?usp=drive_link
https://udlguidelines.cast.org/
https://www.novakeducation.com/hubfs/UDL%20and%20SDI%20Resource.pdf?utm_medium=email&_hsenc=p2ANqtz-_x9q02Ldl2Qf3HhyLzOudil0KPc5krEy2kizpqFOyy67IHNEE9ilyqHrjR87FgZ8zu8iZXGOSVUo60I7SOu790yg34AzLD1T4fTcoPRO6ZOlQbV2s&_hsmi=293726996&utm_content=293726996&utm_source=hs_automation
https://www.novakeducation.com/hubfs/UDL%20and%20SDI%20Resource.pdf?utm_medium=email&_hsenc=p2ANqtz-_x9q02Ldl2Qf3HhyLzOudil0KPc5krEy2kizpqFOyy67IHNEE9ilyqHrjR87FgZ8zu8iZXGOSVUo60I7SOu790yg34AzLD1T4fTcoPRO6ZOlQbV2s&_hsmi=293726996&utm_content=293726996&utm_source=hs_automation
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Participation in Local and Statewide Assessments
When determining which local and statewide assessments, will be provided to the student, it 
is important to remember that only designated supports, accommodations, or modifications 
required by the student for classroom instruction and testing may be used. 

LOCAL ASSESSMENTS 
Local assessments refer to assessments administered per the direction of the Local 
Education Agency (LEA). Mark the box that best describes the student’s participation in 
local assessments. Consult with your LEA for further clarification on this topic.

STATEWIDE ASSESSMENTS 
The California Assessment of Student Performance and Progress (CAASPP) and the English 
Language Proficiency Assessments for California (ELPAC) and Alternate ELPAC comprise 
the assessment system in California.The CAASPP measures students’ knowledge and skills in 
English language arts/literacy (ELA), mathematics, science, and Spanish reading language 
arts, as well as students’ progress toward college and career readiness. 

All CAASPP tests, including alternate assessments, provide a wide range of resources to 
ensure that tests meet the needs of all students. To learn about why accessibility resources 
are so important, watch the California Department of Education video on the Importance of 
Implementing CAASPP and ELPAC Resources: Voices from Educators. 

The California Assessment Accessibility Resources Matrix describes the embedded and non-
embedded universal tools, designated supports, and accommodations allowed as part of 
the CAASPP and ELPAC. 

	� �Universal tools are available to participating students based on their preference and 
selection.

	� �Designated supports are available to all students when determined for use by 
an educator or team of educators (with parent/guardian and student input, as 
appropriate) or specified in the student’s IEP or Section 504 plan. Assigning designated 
supports should be determined on a student-by-student basis. Any assigned 
designated support should be one the student uses during daily instruction, in the 
classroom, or on assessments.

	� �Accommodations are accessibility resources documented in a student’s IEP or Section 
504 plan that the student regularly uses in daily instruction, assessment, or both. These 
accommodations increase equitable access to assessments without fundamentally 
altering the comparability of test scores.

https://drive.google.com/file/d/1w1qyPovZgvVKczxT1IvHoLexliJYXZw_/view?usp=drive_link
https://youtu.be/p1SVstDOpJE?feature=shared
https://youtu.be/p1SVstDOpJE?feature=shared
https://www.cde.ca.gov/ta/tg/ca/documents/Matrix23-24.docx
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What is the difference between embedded and non-embedded tools?

	� Embedded tools are available to participating students as part of the technology 
platform.

	� Non-embedded tools are provided outside of the computer test administration system. 

Seven Adaptations Used with the DRDP 

Desired Results Developmental Profile (DRDP), preschool only
The Desired Results Developmental Profile (DRDP) is an assessment instrument designed for 
teachers in early care and education programs. It allows teachers to observe, document, 
and reflect on the learning, development, and progress of children from birth through five 
years of age.

Mark the box that best describes the student’s participation with or without adaptations in 
DRDP.

PARTICIPATION IN LOCAL & STATEWIDE ASSESSMENTS
Only designated supports, accommodations or modifications required by the student for classroom instruction and testing as noted in Section 6, may be used 
during statewide or local assessments.

LOCAL ASSESSMENTS
Local assessments are not administered at this student's grade level (if checked, move to Statewide Assessment section).
Student will participate in local assessments without accommodations
Student will participate in local assessments with the following accommodations or modifications
Student will take a local alternate assessment.  The alternate assessment is appropriate, and the student cannot participate in the local general 
assessment for the following reasons:

STATEWIDE ASSESSMENTS
The CA Assessment Accessibility Resources Matrix describes the embedded and non-embedded universal tools, designated supports, and accommodations 
allowed as part of the CAASPP and English Language Proficiency Assessments for California (ELPAC).  For each assessment, select the statement describing 
the student's participation.

DESIRED RESULTS DEVELOPMENTAL PROFILE - DRDP (PRESCHOOL ONLY)
Student will participate without adaptations
Student will participate with the following adaptations:

Agumentative or alternative communication
Alternative mode for written language
Visual support
Assistive equipment or device
Functional positioning
Sensory support
Alternative response mode

ALTERNATE ASSESSMENT
Will the student participate in any alternate assessments?  If yes, describe and provide rationale.

Yes No

CAASPP ELA-GRADES 3,4,5,6,7,8, & 11 CAASPP MATH-GRADES 3,4,5,6,7,8, & 11
Out of testing range Out of testing range
Participate without designated supports or accommodations Participate without designated supports or accommodations
Participate with designated supports embedded Participate with designated supports embedded
Participate with accommodations embedded Participate with accommodations embedded

Participate with accommodations non-embedded Participate with accommodations non-embedded
Participate with accessibility support (required CDE Approval) Participate with accessibility support (required CDE Approval)
Alternate assessment without designated support or accommodations Alternate assessment without designated support or accommodations

Alternate assessment with designated supports embedded Alternate assessment with designated supports embedded
Alternate assessment with designated supports non-embedded Alternate assessment with designated supports non-embedded

https://drive.google.com/file/d/1w1qyPovZgvVKczxT1IvHoLexliJYXZw_/view?usp=drive_link
https://www.draccess.org/sites/default/files/pdfs/AdaptationsWallChart.pdf
https://www.cde.ca.gov/sp/cd/ci/desiredresults.asp
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Key Points to Keep in Mind:

	� �Adaptations should be used throughout the day to increase the child’s participation 
and engagement during all routines and activities.

	� �Special educators and other IEP team members with disability-specific expertise (such 
as in motor development or deaf education) can determine necessary adaptations 
and guide their appropriate use.

	� �Some children use equipment such as glasses and hearing aids every day. The special 
educator should make sure that adaptations such as these are in place and in working 
order prior to conducting observations for the DRDP.

	� �Instructional prompts are not the same as adaptations. Strategies such as providing a 
verbal or gestural prompt, providing a model of the desired behavior, or using a partial 
or full physical prompt are not adaptations. These instructional strategies should be 
gradually reduced as the child develops the targeted skills. A rating of mastery should 
not be provided if a child requires an instructional prompt to demonstrate a skill or 
behavior.

	� �Some adaptations require time for the child to learn to use. Special educators should 
collaborate with families and general education staff to plan how to teach the child to 
use specialized equipment. This team should also develop methods to assess whether 
the equipment effectively supports the child’s engagement and progress.

	� �The special educator, with input from the IEP team, should determine if a child’s 
adaptations continue to be of benefit or need to be modified.

	� �Adaptations that are used throughout the child’s day and during observations for the 
DRDP must be documented on the IEP, as well as on the DRDP information page.

Alternate Assessment 
The Every Student Succeeds Act, which requires each state to assess students’ progress for 
accountability purposes, provides flexibility for students with significant cognitive disabilities 
to be assessed through alternate assessments. A small number of students may be eligible 
to participate in alternate assessments, including those with the most significant cognitive 
disabilities who are unable to take the standard tests, even with accommodations.

The California Alternate Assessments (CAAs) for English language arts/literacy (ELA) and 
mathematics are part of CAASPP. Designed for students with the most significant cognitive 
disabilities, the CAA for ELA and mathematics are a measure of what students know and can 
do based on the Core Content Connectors. These standards are aligned with the Common 
Core State Standards for ELA and mathematics.

https://drive.google.com/file/d/1w1qyPovZgvVKczxT1IvHoLexliJYXZw_/view?usp=drive_link
https://www.congress.gov/114/plaws/publ95/PLAW-114publ95.pdf
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The California Department of Education (CDE) offers guidelines for IEP teams regarding 
participation in the California Alternate Assessments and the Alternate English Language 
Proficiency Assessments for California. Some LEAs utilize an Alternative Assessment Worksheet 
to assist IEP teams in making a determination.

Indicate whether the student will participate in any alternate assessment by selecting “yes” or 
“no.” If “yes,” include a description and rationale.

The IEP team will check one of the following for the CAASPP ELA and math test (for students who 
will be in grades 3, 4, 5, 6, 7, 8, or 11 within the duration of the IEP); CA science test (for students 
who will be in in grades 5, 8, and high school within the duration of the IEP); and physical fitness 
test (for students who will be in grades 5, 7, or 9 within the duration of the IEP):

The Assessment Fact Sheet includes details regarding the California Alternate Assessments 
for the following subject areas:

	� �English language arts/literacy

	� Mathematics

https://drive.google.com/file/d/1w1qyPovZgvVKczxT1IvHoLexliJYXZw_/view?usp=drive_link
https://www.cde.ca.gov/ta/tg/ca/caaiepteamrev.asp
https://docs.google.com/document/d/146U17ohvAT4FCUyUXRE_Aly9ejtZ6YECIcwiS5ocXoU/edit?usp=sharing
https://www.cde.ca.gov/ta/tg/ca/documents/caaelafactsheet23.pdf


Key Component 5:  Supports and Services
dur ing the IEP|October/2024

10High Quali ty IEP Toolkit  for Educators:  Special Education Providers Edit ion 

English Language Proficiency Assessment for California (ELPAC)
The ELPAC measures the English language proficiency (ELP) of students whose primary 
language is other than English. 

The ELPAC consists of two separate assessments:

1.	 An initial assessment to identify students as potential English learners (ELs)

2.	 �An annual summative assessment to measure a student’s progress in learning English 
and determine their English language proficiency determine their ELP level

The initial assessment identifies students as either EL who need support to learn English or as 
initial fluent English proficient. The summative assessment identifies students’ ELP level and 
measures their progress in learning English.

Completing the ELPAC Section of the IEP 

Identify which assessment the student will participate in:

	� Initial ELPAC

	� Summative ELPAC

Additional resources:

	� English Language Arts/Literacy

	� Mathematics

	� Science

	� Physical Fitness

https://drive.google.com/file/d/1w1qyPovZgvVKczxT1IvHoLexliJYXZw_/view?usp=drive_link
https://www.caaspp-elpac.org/about
https://www.cde.ca.gov/ta/tg/ca/documents/elaresources.pdf
https://www.cde.ca.gov/ta/tg/ca/documents/mathresources.pdf
https://www.cde.ca.gov/ta/tg/ca/documents/scienceresources.pdf
https://www.cde.ca.gov/ta/tg/pf/cefpft.asp
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  EDUCATIONAL BENEFIT CONSIDERATIONS

If all available embedded and non-embedded universal tools, designated supports, and 
accommodations have been exhausted, and certain domains remain inaccessible due to 
the manifestation of the student’s disability, a domain exemption may be appropriate. This 
can be guided by the Initial and Summative ELPAC Domain Exemption Decision-Confirmation 
Tool.

Students with the most significant cognitive disabilities may be assessed using the Alternate 
ELPAC if this accommodation is specified in their IEP. Utilize the Alternate Assessment Decision 
Confirmation Worksheet to guide the IEP team in determining if the Alternate ELPAC is 
appropriate for the student.

Utilize the following resources to determine which resources, testing conditions, or combination 
thereof will allow each student to take the test. 

	� ELPAC Administration Student Accessibility Checklist 

	� ELPAC Accessibility Graphic- Computer Based

	� ELPAC Accessibility Graphic- Paper-Pencil

	� �If needed, have all assessment accessibility features been discussed and 
documented?  

	� If the student requires alternate assessment, has a rationale been provided?

Special Education and Related Services
The IEP team specifies specially designed instruction, related services, and supports based on 
peer-reviewed research to the extent practicable (including, if applicable, positive behavioral 
supports and support/training for school personnel and/or parent[s]). Students should be 
educated in a general education environment to the maximum extent appropriate.

Least Restrictive Environment (LRE)

When making decisions about participation in the general education setting for an eligible 
student, several points should be considered:

1.	 �Individualized approach: The extent to which the student can participate in the general 
education setting must be determined according to the student’s strengths, abilities, and 
needs. IEP teams should avoid making blanket assumptions or decisions based solely on 
a student’s disability category (e.g., assuming that the student should be placed in a 
substantially separate classroom because they are identified as having an intellectual 
disability).

https://drive.google.com/file/d/1w1qyPovZgvVKczxT1IvHoLexliJYXZw_/view?usp=drive_link
https://www.cde.ca.gov/ta/tg/ep/documents/elpacdecision.pdf
https://www.cde.ca.gov/ta/tg/ep/documents/elpacdecision.pdf
https://www.cde.ca.gov/ta/tg/ca/documents/altassessmentdecision.pdf
https://www.cde.ca.gov/ta/tg/ca/documents/altassessmentdecision.pdf
https://caltan.info/resource/elpac-administration-student-accessibility-checklist-form
https://www.cde.ca.gov/ta/tg/ca/documents/elpacresourcescb.pdf
https://www.cde.ca.gov/ta/tg/ca/documents/elpacresourcespp.pdf
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2.	 �Collaboration and team decision-making: The LRE determination involves collaboration 
among the student’s IEP team, including parent(s), general and special education 
teachers, related service providers, administrators, and student support providers. The 
collective expertise and input from IEP team members is crucial in making informed 
decisions.

3.	 �Academic and social considerations: Consider the student’s academic 
abilities, learning, and social-emotional needs. Can the general education 
classroom adequately address the student’s educational goals and needs? Can 
accommodations, supplementary aides, services, modifications, or other supports 
be provided to facilitate the student’s meaningful participation and progress in the 
general education classroom?

4.	 �Support services and accommodations: Determine the level and type of 
supplementary aides, services, supports, accommodations, and modifications 
required for the student to participate and progress in the general education setting. 
This may include additional teacher and other professional supports, specially designed 
instruction, assistive technology, modifications to assignments, or related services such 
as speech and occupational therapies.

5.	 �Social integration and peer interaction: Consider the importance of social integration 
and peer interaction for the student’s overall development. Will the general education 
classroom provide opportunities for meaningful interactions with peers without 
disabilities and promote social inclusion?

State and federal law requires that students with an IEP receive their education and services 
in the general education classroom alongside nondisabled peers to the maximum extent 
possible. A student’s education is provided outside of the general education environment 
only when their needs are so significant that they cannot be met, even with supplementary 
aids and supports. 

Providing services as close to the student’s school of residence as possible is an essential 
aspect of the LRE continuum. Ideally, special education services should be offered at the 
student’s school of residence. However, if this is not feasible, services should be provided at 
the nearest possible location to the school of residence.

Mark “yes” or “no” if the student is attending their school of residence. If “no” is selected, 
include justification as to why the student is not attending their school of residence (e.g., due 
to program location, transfer, etc.). 

https://drive.google.com/file/d/1w1qyPovZgvVKczxT1IvHoLexliJYXZw_/view?usp=drive_link
https://sites.ed.gov/idea/regs/b/b/300.114/a'
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In addition to having a student attend a school they would typically attend if they did not 
require special education services, the concept of LRE considers services in the general 
education environment to the greatest extent possible. In order to access the general 
education setting, it is recognized that a student may require supplementary aids and 
supports. The student should only be removed from the general education environment if 
their goals cannot be met in the general education classroom, even with the addition of 
supports. Discuss with the IEP team if the student’s educational needs can be met in the 
general education environment with the use of supplementary aids and services. 

If they cannot, mark “no” and provide an explanation. This explanation might include a 
detailed discussion of previously attempted supplementary aids, services, location of 
services, continuum of program options, potential harmful effects, and the individual needs 
of the student.

All placement decisions will be based on the individual needs of the student pursuant to 
the IEP and not on the basis of the disability, configuration of service delivery, availability of 
staff, curriculum intent, or administrative experience. All placements will be made in the least 
restrictive environment. In the case of Sacramento City Unified School District v. Rachel H., 
the court identified several factors which are critical in analyzing whether a school district’s 
placement recommendation complies with the least restrictive environment mandate.

These factors are:

1.	 �Educational benefits available to the student with a disability in a general education 
classroom, with supplementary aids and services

2.	 Benefits of interaction with students who do not have IEPs

3.	 Effect on the teacher and the other students in the classroom

Although the cost of the services were considered in the Rachel H. decision, LEAs should 
proceed with caution in evaluating this factor.

https://drive.google.com/file/d/1w1qyPovZgvVKczxT1IvHoLexliJYXZw_/view?usp=drive_link
https://caser.specialedreference.com/?s=61846
https://sites.ed.gov/idea/regs/b/b/300.116/d
https://caser.specialedreference.com/?s=60377
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Consultation 

INDIRECT SERVICES TO SCHOOL PERSONNEL AND PARENT(S)/
GUARDIAN(S)/FAMILIES
Consultation in special education service delivery typically involves collaboration between 
special education professionals, general education teachers, related services providers, 
parent(s), and other stakeholders to meet the needs and IEP goals of students with disabilities.

Common components of the consultation include:

	� �Observation and data collection: Classroom observations and data collection  help 
gather additional information about the student’s learning environment and progress.

	� �Problem-solving and action planning: The consulting service provider engages in 
problem-solving discussions with general education teachers, parent(s), and other 
relevant stakeholders to develop action plans and interventions, as needed.

	� �Recommendations and support strategies: The consulting service provider offers IEP 
team members recommendations and support strategies to address the student’s 
needs.

	� �Training and professional development: Consultation often includes training, 
classroom modeling, and professional development to enhance understanding and 
implementation of components of the IEP.

Indirect and Direct Services Indirect services (i.e., consultation) involve collaboration 
and planning among team members. Direct services refer to supports directly delivered 
to the student; these may be delivered in the general education classroom or in other 
settings.

https://drive.google.com/file/d/1w1qyPovZgvVKczxT1IvHoLexliJYXZw_/view?usp=drive_link
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Special Education and Related Services

DIRECT SERVICE IN THE GENERAL EDUCATION CLASSROOM
Direct service refers to the provision of specially designed instruction, services, or support 
delivered by staff members — such as special education teachers, related service providers, 
etc. — directly to students with disabilities within the general education setting. The IEP 
team should consider providing services in the general education setting first, as that is the 
LRE in the continuum of placements.

https://drive.google.com/file/d/1w1qyPovZgvVKczxT1IvHoLexliJYXZw_/view?usp=drive_link
https://caser.specialedreference.com/?s=61846
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Here are key points regarding direct services delivered in other settings:

	� �Special education services in other settings: Students with disabilities sometimes require 
specially designed instruction and/or related services provided in settings outside 
of the general education classroom, either in small groups or individually. Special 
education professionals provide direct services in these settings, focusing on targeted 
skill development, remediation, previewing or reinforcement of academic concepts, 
or otherwise meeting the student’s unique needs outside of the general education 
classroom.

	� �Related services in other settings: Related services may be provided in separate settings 
when needed. This may included specialized rooms where providers work directly 
with the student to address their specific goals, improve skill and support their overall 
development.

DIRECT SERVICES IN OTHER SETTINGS
In addition to direct services provided in general education classrooms, special education 
and related services can also be delivered in settings outside of the general education 
environment. This should be considered only after the IEP team has determined that services 
cannot be provided in the general education environment.

Here are key points regarding direct services:

	� �Specially designed instruction: Direct services often encompass specially designed 
instruction tailored to address students’ unique learning needs and challenges. These 
may involve strategies, techniques, or interventions designed to promote academic, 
social-emotional, or behavioral progress. Special education professionals may provide 
direct instruction in specific subjects such as reading, math, or writing, using evidence-
based practices and instructional methodologies.

	� �Related services: In addition to specially designed instruction, direct services can 
also include related services delivered by professionals such as speech-language 
pathologists, occupational and physical therapists, or counselors. These services support 
students in areas such as communication, motor skills, social-emotional development, 
and behavior management, contributing to their overall educational progress.

Special Education and Related Services

https://drive.google.com/file/d/1w1qyPovZgvVKczxT1IvHoLexliJYXZw_/view?usp=drive_link
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The following part of the IEP requires a calculation to determine the percentage of time 
a student will spend in the educational setting. Consider the guidance provided below in 
calculating this information.

� �Total minutes of special education services provided outside of general 
education.
	� �Calculate the number of minutes the student will receive special education services 
outside the general education environment.

� �Percentage of special education and related services provided in general 
education. Calculate using the formula below.

Total weekly minutes for 
students (bell-to-bell)

Percent of time IN 
general educaiton

 Minutes per week
in general education

X 100 =

Total weekly minutes for 
students (bell-to-bell)

 Minutes per week
in general education

 Minutes per week of special 
education services provided 
outside of general education =-

https://drive.google.com/file/d/1w1qyPovZgvVKczxT1IvHoLexliJYXZw_/view?usp=drive_link
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  EDUCATIONAL BENEFIT CONSIDERATIONS

When determining the preschool program setting, utilize the Decision Tree for Reporting 
Educational Environments for Children with IEPs Ages 3 through 4 and 5 year olds not in 
Kindergarten (Follow link for a larger version of the image below).

Separate 
Class

(Special Education 
Program Setting 

Code: 203)

Separate 
School

(Special Education
Program Setting

Code: 300)

Residential
Facility 

(Special Education 
Program Setting 

Code: 301)

Regular Early
Childhood 
Program

(Same Location
Code: 1)

Some Other
Location
(Different
Location
Code: 2)

Regular Early
Childhood
Program

(Same Location
Code: 1)

Some Other
Location
(Different
Location
Code: 2)

Where does the child
receive the majority of

hours of special education
and related services?

(Preschool Program Setting
Service Location Code)

<10hrs
/week

Where does the child
receive the majority of

hours of special education
and related services?

(Preschool Program Setting
Service Location Code)

>10hrs
/week

TOOL

HUMBOLDT    DEL NORTE

SELPA
Special Education Local Plan Area

Does the child attend a regular early childhood program?
(Special Education Program Setting Code: 201)

Please refer to federal instructions and state guidance for specific reporting 
requirements when using this decision tree.  Report each child in only one category.

How many hours does the child attend a
regular early childhood program?*

(Ten or More Weekly Hours in Setting Indicator)

Yes

Is the child attending a special education 
program?** (Special Education Program 

Setting Code: 203, 300, 301)

Where does the child receive special 
education and related services?

No

Yes

Definitions
*Regular Early Childhood Program

is a program that includes a 
majority (at least 50 percent) of 
children without disabilities (i.e., 
children not on IEPs). This category
may include, but is not limited to:

• Head Start
• Kindergarten, (public or private) 
including Transitional Kindergarten 
(Note: this is only for students who 
are not yet 5 years old)
• Preschool classes 

(public or private)
• Group child development 

center or child care

**Special Ed Program
is a program that includes less than 
50 percent children without 
disabilities (i.e., children not on IEPs). 
This may include, but is not limited 
to the following:
• Special education classes in

• Regular school buildings
• Trailers/Portables outside
 regular school buildings

• Child care facilities
• Hospital facilities on an 

outpatient basis
Other community-based settings
• Separate schools
• Residential facilities

Decision Tree for Reporting Educational 
Environments for Children with IEPs Ages 3 
through 4 and 5 year olds not in Kindergarten

No

No

In service provider
location or other

location not in any
other category.

(Special Education Program 
Setting Code: 204)

Yes

Home
(Special Education
Program Setting

Code: 200)

Is the child receiving the majority of 
special education and related services 
in the residence of the child’s family 

or caregiver? (Special Education 
Program Setting Code: 200)

	� Are direct and/or consultation services connected to the IEP goals?

	� �Have the following details been specified for both supplementary aids and services, 
as well as for special education and related services: provider, frequency, duration, 
start/end dates, location, and associated goals and areas of need?

	� �Are services reasonably sufficient in frequency and duration to support progress in all 
the goals? 

	� �Is there clarity amongst all team members, including the parent, as to when, where, 
and how often special education and related services will be delivered?

	� �Are the services delivered in the general education setting to the greatest extent 
possible for the student's needs?

https://drive.google.com/file/d/1w1qyPovZgvVKczxT1IvHoLexliJYXZw_/view?usp=drive_link
https://highqualityieps.net/uploads/blogs/files/1682358326_DecisionTreeForReportingECP_final.pdf
https://highqualityieps.net/uploads/blogs/files/1682358326_DecisionTreeForReportingECP_final.pdf
https://highqualityieps.net/uploads/blogs/files/1682358326_DecisionTreeForReportingECP_final.pdf
https://drive.google.com/file/d/13f_PH_e6ADb4HKI_2rHTJ1Zk8kqSQI18/view?usp=sharing
https://drive.google.com/file/d/13f_PH_e6ADb4HKI_2rHTJ1Zk8kqSQI18/view?usp=sharing
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Nonacademic and Extracurricular Activities
In providing or arranging for nonacademic and extracurricular services and activities, including 
meals, recess periods, and the services and activities set forth in the Individuals with Disabilities 
Act, each LEA must ensure that a child with a disability participates with nondisabled children 
in the extracurricular services and activities to the maximum extent appropriate to the needs 
of that child. The LEA must ensure that each child with a disability has the supplementary aids 
and services determined by the student’s IEP team to be appropriate and necessary for the 
student to participate in nonacademic settings.

A student with a disability is entitled to an equal opportunity for participation in nonacademic 
or extracurricular activities offered by the LEA. If the IEP team is made aware that a student 
desires or will participate in a nonacademic or extra-curricular  activity, the IEP team should 
consider whether the student requires supports, including the provision of supplementary aids 
and services, in order to have an equal  opportunity to participate in nonacademic settings. 

Transition Planning
Transition planning prepares students for key points in their IEP journey. To prepare students for 
various points of transition, supports and strategies should be employed to ensure a successful 
transition.

Examples of supports and strategies for transition planning may include, but are not limited to:

	� Preschool/transitional kindergarten to kindergarten
	��An appropriate assessment to see if the student is still in need of special education 
services 
	��Including staff from the receiving elementary school at transition meeting(s)
	��Articulation meeting between current education specialist and receiving general 
education and/or education specialist

	� Elementary to middle school and middle school to high school
	�Invite representative from receiving school to transition meeting
	�Invite parent(s) to transition meetings, which are considered IEP meetings 
	�Invite parent(s) to attend open house of receiving school

https://drive.google.com/file/d/1w1qyPovZgvVKczxT1IvHoLexliJYXZw_/view?usp=drive_link
https://sites.ed.gov/idea/regs/b/b/300.107
https://sites.ed.gov/idea/regs/b/b/300.117
https://sites.ed.gov/idea/regs/b/b/300.117
https://caser.specialedreference.com/?s=61830
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  EDUCATIONAL BENEFIT CONSIDERATIONS

	� �Transitioning to a new school or teacher
	�Review the IEP with the receiving teacher 
	��Review supports and strategies to create a successful environment for the student’s 
learning with the receiving school site (e.g., teacher, site administrator, etc.) 
	�I�nclude learning materials personalized to the student to ensure a smooth transition in 
learning

	�Tour the new classroom or school site prior to the start date

Supporting students through various points in their lives is essential in providing stability, 
continuity, and inclusiveness. Doing so ensures that we meet each student's individual 
needs, enabling them to achieve their highest potential.

	� �Has the team identified any transition point(s), if appropriate, that are necessary to 
address? 

	� �If appropriate, are the supports/strategies clearly identified to support any identified 
transition points?

https://drive.google.com/file/d/1w1qyPovZgvVKczxT1IvHoLexliJYXZw_/view?usp=drive_link
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Transportation
Many students with disabilities will get to school in the same manner as students without 
disabilities. This could range from walking to school to riding the school bus in the same manner 
as other students.  However, some students with disabilities may need transportation as a 
related service, including travel to and from school and between schools, and specialized 
equipment (e.g., special or adapted buses, lifts, and ramps). 

At each IEP meeting, the IEP team must evaluate whether the special education student’s 
unique needs require transportation as a related service not otherwise offered to or used by 
general education students.

Extended School Year (ESY)
Extended School Year (ESY) services are individualized extensions of special education and 
related services provided to a student with a disability beyond the regular school year. ESY is 
provided by the district at no cost to the parent(s) so that students may maintain the specific 
skills they have learned during the school year.

Not every student with a disability requires ESY services in order to receive free appropriate 
public education (FAPE). Rather, students who are determined by their IEP team to have 
unique needs that require special education and related services in excess of the regular 
academic year may be eligible for ESY.

Remember:  The term "extended year" as used in this section means the period of time 
between the close of one academic year and the beginning of the succeeding academic 
year.

ESY services should be discussed at each IEP meeting, with consideration of the following key 
factors:

	� �Regression: the potential decline in knowledge and skills resulting from an interruption 
in education

	� Recoupment: the time required to regain previous levels of functioning

	� Emerging skills: whether the student is on the verge of acquiring new abilities

https://drive.google.com/file/d/1w1qyPovZgvVKczxT1IvHoLexliJYXZw_/view?usp=drive_link
https://caser.specialedreference.com/?s=60188
https://www.cde.ca.gov/sp/se/lr/trnsprtgdlns.asp
https://caser.specialedreference.com/?s=62289
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As part of the preparation process for the IEP meeting, the team may want to examine data 
that would assist in understanding how the student has regressed during other breaks in the 
school year (winter/spring break, etc.) and how the recoupment period compared to that of 
general education peers. Consider utilizing an ESY Eligibility Worksheet (sample) to determine 
if the student requires ESY as part of FAPE.  

ESY services vary in intensity, location, type of service, and length of time, depending upon 
each student’s needs. The ESY program must be provided for a minimum of 20 instructional 
days. If the IEP team determines that an eligible student needs ESY services, this section of the 
IEP details the specific special education services that the eligible student will receive during 
ESY, including when, where, how often, and for how long. 

ESY Consultation

INDIRECT SERVICES TO SCHOOL PERSONNEL AND PARENT(S)/
GUARDIAN(S)/FAMILIES
The consultation model in special education service delivery typically involves collaboration 
between special education professionals, general education teachers, related services 
providers, parent(s), and other stakeholders to meet the needs and IEP goals of students.

https://drive.google.com/file/d/1w1qyPovZgvVKczxT1IvHoLexliJYXZw_/view?usp=drive_link
https://drive.google.com/file/d/1_AtPrHykolk7ahwVVgHPNmgm-ha7jeRC/view?usp=sharing
https://caser.specialedreference.com/?s=62289
https://caser.specialedreference.com/?s=62289
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ESY Special Education and Related Services

DIRECT SERVICE IN THE GENERAL EDUCATION CLASSROOM
Direct service refers to the provision of specially designed instruction, services, or support 
delivered by staff members, such as special education teachers and related service 
providers, directly to students etc. directly to students with disabilities within the general 
education setting. Even during ESY, the IEP team should consider providing services in the 
general education setting first, as that is the LRE in the continuum of placements.

Here are several common components of consultation:

	� �Observation and data collection: Classroom observations and data collection help 
gather additional information about the student's learning environment and progress.

	� �Problem-solving and action planning: The consulting service provider engages in 
problem-solving discussions with general education teachers, parent(s), and other 
relevant individuals to develop action plans and interventions, as needed.

	� �Recommendations and support strategies: The consulting service provider offers IEP team 
members recommendations and support strategies to address the student's needs.

	� �Training and professional development: Consultation often includes training, classroom 
modeling, and professional development to enhance understanding and implementation 
of components of the IEP.

Here are several key points regarding direct services:

	� �Specially designed instruction: Direct services often encompass specially designed 
instruction tailored to address students' unique learning needs and challenges. These 
may involve strategies, techniques, or interventions designed to promote academic, 
social-emotional, or behavioral progress. Special education professionals may provide 
direct instruction in specific subjects, such as reading, math, or writing, using evidence-
based practices and instructional methodologies.

https://drive.google.com/file/d/1w1qyPovZgvVKczxT1IvHoLexliJYXZw_/view?usp=drive_link
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  EDUCATIONAL BENEFIT CONSIDERATIONS

SPECIAL EDUCATION AND RELATED SERVICES

LEAST RESTRICTIVE ENVIRONMENT

Will the student attend the school of 
residence?

Can the student's educational needs be met in the general education setting with or without the use of 
supplementary aids and services?

Yes No Yes No
If no, include a justification If no, provide an explanation of the extent to which the student will not participate in general education.  Include a 

description of the specific supplementary aids and services considered before determining that the student would 
be removed from a general education class or activity.

CONSULTATION (INDIRECT SERVICES TO SCHOOL PERSONNEL AND PARENTS/GUARDIANS/FAMILIES

Consultation Between Provider Frequency (per 
day, per week, 

per  month)

Duration (in 
minutes)

Total Minutes 
(indirect 
services)

Location Related Goal(s) & Areas 
of Need Addressed

Start Date End Date

SPECIAL EDUCATION AND RELATED SERVICES IN THE GENERAL CLASSROOM (DIRECT SERVICES)

Special Education or 
Related Service

Provider Frequency (per 
day, per week, 

per  month)

Duration (in 
minutes)

Total Minutes 
(direct 

services)

Location Related Goal(s) & Areas 
of Need Addressed

Start Date End Date

SPECIAL EDUCATION AND RELATED SERVICES IN OTHER SETTINGS (DIRECT SERVICES)

Special Education or 
Related Service

Provider Frequency (per 
day, per week, 

per  month)

Duration (in 
minutes)

Total Minutes 
(direct 

services)

Location Related Goal(s) & Areas 
of Need Addressed

Start Date End Date

ESY Special Education and Related Services

DIRECT SERVICES IN OTHER SETTINGS
In addition to direct services provided in general education classrooms, special education 
and related services can also be delivered in settings outside of the general education 
environment. As with the regular school year, this should be considered after the IEP team 
has determined that the services cannot be provided in the general education environment.

	� �Related services: In addition to specially designed instruction, direct services can 
also include related services delivered by professionals such as speech-language 
pathologists, occupational and physical therapists, or counselors. These services support 
students in areas such as communication, motor skills, social-emotional development, 
and behavior management, contributing to their overall educational progress

	� �Special education services in other settings: Students with disabilities may require 
specially designed instruction and/or related services provided in settings outside 
of the general education classroom, either in small groups or individually. Special 
education professionals provide direct services in these settings, focusing on targeted 
skill development, remediation, previewing or reinforcement of academic concepts, 
or otherwise meeting the student’s unique needs outside of the general education 
classroom.

	� �Related services in other settings: Related services may be provided in designated 
therapy rooms or specialized spaces so that they can be provided more explicitly 
and intensively. Therapists work directly with students to address their specific goals, 
improve skills, and support their overall development.

	� Did the IEP team consider utilizing an ESY Eligibility Worksheet?

	� I�f the student qualifies for ESY, are direct and/or consultations services connected to 
the IEP goals?

https://drive.google.com/file/d/1w1qyPovZgvVKczxT1IvHoLexliJYXZw_/view?usp=drive_link
https://drive.google.com/file/d/1_AtPrHykolk7ahwVVgHPNmgm-ha7jeRC/view?usp=sharing
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Parent Involvement
The parent involvement section of an IEP, guided by the Individuals with Disabilities Act (IDEA),  
recognizes parents as vital members of the IEP team. During the IEP meeting, it is important to 
directly ask parents if they felt engaged and involved. Document their responses in the parent 
involvement section of the IEP, as illustrated below. This practice not only complies with IDEA, 
but also provides an opportunity to address any concerns in real time. If parents indicate they 
did not feel involved, use this moment to understand their perspective and make immediate 
adjustments to include them more effectively.

Emergency Conditions
California Education Code require that IEPs include a description of the means by which the 
program will be provided under emergency conditions (e.g., fire, floods, and epidemics) in 
which instruction or services, or both, cannot be provided to the pupil either at the school or 
in-person for more than 10 school days. 

The description shall include the following:

	� �Special education and related services 

	� Supplementary aids and services 

	� Transition services 

	� Extended School Year services 

https://drive.google.com/file/d/1w1qyPovZgvVKczxT1IvHoLexliJYXZw_/view?usp=drive_link
https://sites.ed.gov/idea/statute-chapter-33/subchapter-ii/1414/d/1/B
https://www.google.com/url?q=https://casetext.com/statute/california-codes/california-education-code/title-2-elementary-and-secondary-education/division-4-instruction-and-services/part-30-special-education-programs/chapter-4-identification-and-referral-assessment-instructional-planning-implementation-and-review/article-3-instructional-planning-and-individualized-education-program/section-56345-included-in-written-statement-constituting-program&sa=D&source=editors&ust=1728842450602190&usg=AOvVaw0PhZD_WzzYTV8_iOCo9Vkl
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What is parental consent?
Parental consent is the written agreement or permission given by a parent before specific 
actions or services can be implemented for a child with disabilities. This consent ensures that 
parent(s) are actively involved in decisions that affect their child's educational journey.

Parent(s) have several options to choose from when consenting to an IEP:

	� �Agree to all parts of the IEP: By choosing this option, parents consent to the entire IEP as 
proposed, allowing the school to implement the plan in its entirety.

	� �Decline initiation of the IEP: Parents can opt to reject the proposed IEP, indicating that 
they do not want the IEP to be implemented at all.

	� �Acknowledge ineligibility for special education services: If parents agree with the 
evaluation results that their child does not qualify for special education services, they 
can select this option.

	� �Acknowledge discontinuation of eligibility: This option is for parents who agree that their 
child no longer qualifies for special education services, effectively ending those services.

	� �Agree with certain exceptions: Parents can agree to the majority of the IEP with 
reservations regarding specific parts. They can request changes or amendments to 
those sections while consenting to the rest.

https://drive.google.com/file/d/1w1qyPovZgvVKczxT1IvHoLexliJYXZw_/view?usp=drive_link
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  EDUCATIONAL BENEFIT CONSIDERATIONS

What happens if the parent does not consent to part or all of the IEP?

	� Partial consent: If parent(s) provide partial consent, agreeing to some but not all services, 
the LEA can implement the agreed-upon services while working to resolve any concerns 
about the others. Open and clear communication is key to ensuring parent(s)/guardian(s) 
fully understand the impact of their decisions.

	� Refusing consent: If parent(s) refuse consent for evaluations or services, the LEA must halt 
the proposed actions" to "shall not proceed with the proposed actions. Although the LEA 
cannot proceed without parental consent, it can still offer further discussions or mediation 
to address any concerns or misunderstandings the parents might have. 

	� Revoking consent: Parent(s) can revoke their consent for special education services at 
any time. Once consent is revoked, the LEA must provide a prior written notice and stop all 
services. 

	� Did all IEP meeting participants in attendance sign and date.

	� Did the parent(s) consent to all components of the IEP?

https://drive.google.com/file/d/1w1qyPovZgvVKczxT1IvHoLexliJYXZw_/view?usp=drive_link
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Your feedback is vital as the user of this handout.
Please share your feedback on this survey. 

If consent was not provided, are areas of agreement and/or disagreement clearly 
specified? Are the next steps for reaching resolution identified, if appropriate? Consider 
using an Action Plan template to designate tasks that need to be completed after the 
conclusion of the IEP meeting.

https://drive.google.com/file/d/1w1qyPovZgvVKczxT1IvHoLexliJYXZw_/view?usp=drive_link
https://forms.gle/mYz7rcaBkM3r4dVP7
https://docs.google.com/document/d/1TWhBBvF1dO4oxeyAHA2BhJCO1MBFXWuHDiCZsbic_wY/template/preview

