Make Positive Connection with Students and
Caregivers a “Day 1" Priority

Classroom Practice and Student Supports

&ﬁ Caregiver, Family & Student Supports

- Create and send a letter or short video of introduction to
parents and students at the beginning of the school year.
Highlight things about yourself that will likely matter most
to parents and students. The goal is to build trust and
connection. You do not need to flex your credentials. They’re
not there to “hire” you.

Briefly describe why you became a teacher and what excites
you about teaching their child.

Establish a dedicated and confidential classroom-home
communication channel that is text message-based.

& T

- Text message based apps like Remind allow you to message
caregivers and students en masse or individually. Messages
from students and caregivers go only to the teacher and
cannot be seen by others.
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Create a Flipgrid or other opportunity for students and
caregivers to introduce themselves to you.

Ask them to share something they are really good at or
another engaging prompt that will provide you with “good
to know” type information.

Revisit the Flipgrid or similar feedback strategy as a way
for students and caregivers to reflect out loud on what’s
going well or what’s challenging periodically as the year
or the semester progresses. Teachers should do the same
reflection and consider making it public to students and
caregivers.

Utilize an “intake” form that allows students and/or
caregivers to confidentially let you know about any
information, needs, triggers, or sensitivities you should be
aware of in providing care and instruction to the student.
Think of this as “care instructions.” Teachers should do
one for themselves too and share it with students and
caregivers as a way to build mutual trust.

Engagement
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Engaging Disengaged Students

Classroom Practice and Student Supports

Disengagement is often a symptom of / Notice & Track: Is your student always
a larger issue disengaged?

First, find ways to identify and address the real issue. Ask - Get specific: Is it content specific? Time of day? Is it during
yourself the following questions: group or independent work? Is disengagement attention-
seeking or avoiding?

Use information gathered to address specific needs.

Take time to build relationships with your students. The
more you know them, the more you can find authentic,
organic ways to pull them into the lesson, discussion, and
conversation.

- How well do | know my students and their interests
beyond academics?

« How do | find ways to use elements of their interest in how
we learn in our classroom?

« How much of my lesson is me talking?

- Have my students been explicitly taught the skills | am

asking them to use? @
'S B Check-in with students one-on-one prior @@ Know your students and their needs

to teaching
Once you have more information on the larger issues,

- A handshake, fist bump, or greeting at the door can give you increasing engagement will come directly from what you
some quick information around how students are feeling at have learned and understood about your students’ needs.
that moment. What engages one group doesn’t necessarily engage

Check-ins allow for a quick opportunity to recognize larger another. That's why it is always important to KNOW your
issues. students and their specific needs.
Check-in with the whole class (i.e., circle, survey, exti ticket).

What would make ____ more interesting/inviting? Do this

consistently and not just once!

Engagement
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How to Support Students Struggling with Focus
and Sustained Attention
Classroom Practice and Student Supports

: instructions and tasks before adding more, ex: give
Check-in and ask for feedback one or two math problems at a time instead of a whole
from students worksheet.

Create multiple opportunities to access instructions. Write

« Ask the class for feedback and follow through on their lesson objectives in a predictable place on the board,

suggestions, ex: “No, we can’t have recess all day, but what give verbal instructions and a visual example.
| am getting from this conversation is that we need more
breaks, joy, and movement.”

. Check-in with individual students one-on-one to get a better Ey Be consistent with daily routines and

idea of what support looks like for them. od ,,I procedures

A_dll_"St |ESSOIP pacing, assignments, and . Allow for flexibility in how and where students complete
timing of activities their work and classroom practices.
What is the goal of the lesson? Writing, math, literacy?
Start with shorter instruction blocks and add time as Focus on the content and language objectives and allow
students build stamina. students to access them in a way that works for them.
Add in transitions with movement throughout content This may look like writing one paragraph with a round
blocks. marker for some or one page with a pencil for others; or
Allow for students to successfully complete single-step students may stand at the counter, sit on the floor, or sit in
a chair.

It's important to note that when a child exhibits difficulty focusing and sustaining attention, it can be a sign
of many different things, such as a learning disorder, ADHD, stress, trauma, anxiety, OCD, and other related E
disorders. All supports, regardless of origin, must have a culturally responsive and trauma-informed lens. nga ge m e nt
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Anti-Racism in the Classroom

Classroom Practice and Student Support

8
() ! Be Reflective Be Data Driven
AR

« Our social position shapes our interactions in the classroom and - Disaggregate your student achievement and behavioral
sends implicit messages. As educators, we need to frequently

data by race and gender. Explore trends and ensure
reflect on how our race, gender, sexual orientation, and class are that subgroups are not being favored, overlooked, or
received by our students.

surveilled.
@ Be Racially and Culturally Responsive Be Collaborative
@@ Be®
« Conduct an audit of your curriculum and see if the racial groups .

Parents and guardians must be active members of
represented in your class are also being represented in your their children’s educational experience. Schools have
course. For example, how many books are your students reading not been inviting spaces for parents from racially
that have a Black female protagonist? Do math problems include marginalized populations. As educators, it is our
names similar to my students’? responsibility to find out how to best engage parents.
Provide opportunities for students to express culture through class Quarterly parent-teacher conferences are not enough.
assignments. For example, students could write a short essay on Los Angeles County’s data shows that Black, Latino,
people in their community whom they admire, or students could and Indigenous students are disproportionately
be assigned to interview community members as experts for a impacted by many out-of-schools factors (housing and
research project. food insecurities, environmental racism, employment
Invite community members who reflect the racial-ethnic discrimination etc.). You cannot resolve these out-of-
backgrounds of your students into your classroom. Create school factors alone, but you can partner with local Black,
opportunities to invite guest lecturers to share their experiences Latino, and Indigenous community-based organizations
and expertise. For example, an algebra teacher may bring in a to address these issues.
local business owner to show how they use algebra to project
annual sales.

In the Classroom
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Engaging Diverse Learners in Remote and
Hybrid-Learning Environments

Classroom Practice and Student Support

Be Strategic About Your Use of Digital
Platforms

Using too many online platforms and devices can encourage
disengagement and present equity issues in your classroom.
So, when it comes to online learning platforms, less is more.
Reflect on the value-add and assess whether more than one or
two platforms is necessary-- consolidate as much as possible.

Prioritize Building Genuine and Meaningful
Relationships with Students & Families

Actively seek to build a partnership with families by making
communication a norm. Part of your practice should include
calling every student’s home consistently. Share your syllabi
with families, let them know ways that they can help support
your classroom, and keep a “call tracker” to help hold you
accountable and organized.

Schedule check-ins with your students and make yourself
available outside of class.

Create assignments that will help you get to know your
students.

Allow your students to make meaningful decisions about their
classroom, curriculum, and learning environment.
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| 2 Employ a Flipped Classroom Model
-

Pre-record your lesson and class notes, and have students
come to class having already watched the lecture.

Spend class time having a meaningful discussion, engaging
in collaborative problem solving, and applying and building
from the lecture.

Make sure your pre-recorded lectures have clear objectives
and agendas, are well-rehearsed videos, effectively model
note-taking, and are no more than 10-15 minutes long.

_:? Organize Students for Written Note Taking

« Research shows that notetaking with paper and pencil is
more effective for learning than typing notes.

«  Prepare your lesson for formal note-taking with paper
and pencil by (1) modeling how to set up your paper for
notes (2) being explicit about what notes they should take,
where, and how they should be organized and stored and
(3) allotting sufficient time
for students to take notes.

In the Classroom
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Identify and Assess for Mental Health
Conditions in the Classroom

Classroom Practice and Student Support

Ay

:2: Mental Health Intervention

- Incorporating mental health intervention in the curriculum is essential
to support an optimal learning environment for all students.
Example: Raise awareness of mental health in the schools to
normalize that mental health conditions can happen to anyone. Select
certain periods throughout the school year to support mental health
awareness. In addition, incorporate mental health education in the
curriculum. Include students, teachers, administration to create a
supportive community.

Initial assessment can begin in the classroom, but a referral
to a social worker or a community mental health agency is
essential.

Interventions should match the student’s needs.

Everyone, including families, are recommended to be
involved.

Counseling may include family meetings and therapy, as the
problem may be tied to their home situation.

% Handling Crisis Situations
Create a positive and supportive environment, develop a trusting

relationship with open communication, and monitor changes in If the crisis warrants psychiatric hospitalization:

students, including thoughts, behavior, and mood. o . lItis essential to call LAC DMH or law enforcement.

Example: “Hello, class. Before we get started let’s check-in with . Once they return back to school there should be a plan to
everyone in the class. | would like to hear from everyone in the class. help the student transition back. The student could continue

Is there anyone that would like to begin?” therapy or begin therapy shortly after returning back to
Early identification is key. schocﬁY ¢ o Y ¢

Students needing a further mental health assessment may start in the Engage families and caregivers to support the student’s
classroom and extend to school social work support, family/caregivers, transition back to school.

community agencies. ) Prevention and Intervention should be part of the academic
Once a student is identified as needing some sort of mental health curriculum.

intervention, it is essential to connect the student to support. Example: . Ajways connect with students and communicate with them.
“Student, how are you doing? | noticed a change in your focus in class If the student has a relationship with a teacher/staff is it more
and wanted to check in with you.” likely the student will reach out for support.

Schools have become the defacto mental health providers for children and adolescents but not much support
or training to intervene have been provided. Subsequently, adolescents are more likely to seek mental health
treatment at schools than a community based clinic. Students experiencing mental health issues are more likely
to miss school, experience an inability to focus in school, poor academic performance, and higher dropout rates.

In the Classroom
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Race Equity in Schools

Classroom Practice and Student Support

. = H . . . N
— j_ H § Disaggregate SPED, discipline, and Gifted and Talented
l;.z; Tips for in the Classroom referrals by race.

i . i : - Black and LatinX students are grossly overrepresented
Ensure that curricular materials are racially diverse. in discipline data and special education programs and
« Evaluate representation of minoritized groups in instructional underrepresented in Gifted and Talented programs
materials so students have the opportunity to learn about across the country.

themselves in a positive manner, as well as positive

representations of others who are racially different.
@ @{g Support from Families and Caregivers
@® Community/School-Wide Tips
Solicit feedback from students’ families of Color

Disaggregate discipline and achievement outcomes by race. + Regularly ask caregivers of Color and students of
. Analyzing discipline data by race can uncover racial disparities in Color about their experiences to gain insights into

discipline practices. what is and is not working.
Which policies in particular are disproportionately impacting This can be done via a school wide survey, asking
minoritized student groups (Gifted and Talented, discipline, special questions such as: What is going well for your student
education referrals and data, etc.). Ex: 75% of dress code violations ~ at school? What is challenging for your student at
are Black students, but Black students are only 20% of our school school? Does your student feel safe at school? As a
population. Disparities like this should let us know something is caregiver do you feel valued when you come into the
wrong with the policy or the way it is being enforced. school space?

In the Classroom
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Restorative Justice Part 1:
Classroom Community

Classroom Practice and Student Support

2= |
- Restorative Classroom Management
[ B

Restorative classroom management is routines and expectations that are grounded in mutually respectful and empowering
relationships. The goal is that positive relationships will ultimately help with restorative discipline and conflict resolution.
« Schedule for daily positive relationship-building activities, such as morning meetings, closing circles, minute-to-win-it games,
teacher-student journals
Focus on big and open-ended classroom agreements to allow for multiple and flexible ways to access them
« Such as, “We’ve agreed to focus on three norms in this class: We learn, We respect ourselves, We respect our community.”
Use community agreements to discuss more specific expectations together as a community:
«  What are some ways it can look and sound like if we do this math activity in a way that is respectful to ourselves and our
community and allows us to learn?
What can we/l/you do to practice and improve ourselves if we are unable to do this?
- This language and practice around expectations will help students develop the skills they need to reflect during moments of
conflict and repairing harm.
Be sure to recognize and list multiple ways to access one activity, creating an intentional and loving space for the diversity in
student needs, behaviors, identities, and ways of being.
- Allowing for multiple ways to do activities mitigates the need for redirection and consequences and allows more space for
building respectful relationships.
- Example: “We can respectfully learn by sitting on the carpet, at our desks, standing at the counter.”
Instead of consequences when students are struggling, ask for feedback about their behavior:
- TJogetherdevelop a plan to address it in a strengths-based, step-by-step way that is manageable, sustainable, and empowering
for the student.

Restorative justice requires us to rethink classroom management. It requires classrooms to
be centered around community and relationships instead of rules and punishment. In th e C | assroom
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Restorative Justice Part 2:
Conflict Resolution

Classroom Practice and Student Support

ii Restorative Justice for Conflict Resolution

The goal is to resolve conflicts in a way that restores the relationship and community and allows for learning and reflection so students
develop new skills that will strengthen individual and community wellbeing overtime and mitigate future harm.

- Before engaging in a restorative conversation, allow time and space for all students involved to de-escalate.
« Activities to help de-escalate: listen to music, color, go for a walk down the hall, calm corner.
« Together with all students, staff, or anyone involved, focus on reflection, learning and repairing harm instead of punishment.

Questions for the person(s) who caused harm: Questions for the person(s) who was harmed?

What happened? «  What happened?

What were your thoughts or feelings at that moment? - What were your thoughts and feelings at the moment?
Who was harmed by your actions? «  How were you impacted by what happened?

What can you do to make this better? When? «  What does healing and support look like for you at this
What did you learn from this and what could you do moment?

differently if this happens again? - How can we make this right?

Restorative justice is centered in relationships. Proactively prioritize relationship and community building in the classroom to
build a restorative culture. Then as restorative processes are used to solve conflict and repair harm, students have the support
and foundation of strong relationships and community.

In the Classroom
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Supporting LGBTQIA2S5+ Students in
the Classroom

Classroom Practice and Student Support

A A A «  What name would you like me to call you at school?
Currlculum, bOOkS, Signs in all What pronouns do you use at school? If | am talking

classrooms and at all grade levels to your caregiver/parents, do | need to use a different
name or pronouns? If yes, what name and pronouns?

Safe Space and Pride signs, and core content that positively
represents all diversity in the queer community, such as Black o) Inclusive | t te inclusi
trans women, disabled queer folx, and more, are needed in the l'e) (@) nclusive language to create inclusive

classroom. =)/ and affirming classrooms
Ex: Books at all grade levels, justice-centered conversations
about current events, queer pop culture

- Instead of saying “boys and girls” or “ladies and gentlemen’

) . we refer to our students with inclusive language such as
Pronouns: she/her, he/him, they/ “third graders,” “scholars,” “readers,” and “activists.”

them, ze/hir, and more. « Model the use of inclusive language and encourage
students to do the same

Ex: “'m Mr. Smith, and my pronouns are he/him.” “My name is + Ex: When reading a story and talking about characters,
Jae and | use they/them pronouns” acknowledge and refer to the character’s authentic

If comfortable, introduce yourself with your pronouns, and pronouns. Use they/them pronouns unless students can
allow students to follow along if it feels safe and comfortable point to evidence in the text that shows the character’s

for them. If students do not share pronouns, refer to them by pronouns.
their name. « Consistently denounce all anti-LGBTQIA2S+ language when

Create a survey at the beginning of the year to ask students itis heard at school. See “Speak Up” resource.
about what’s comfortable for them:

All LGBTQIA2S+ students deserve to feel safe and welcome at our schools and in

our classrooms. In the Classroom

JISIA UOIRWIOUI SloW 104

SOILULIOW OM] SBH 19YleaH pue Yaylolg e awedsg
uaply usyp) Aog aplieds ‘moquiey AW :se yons
‘sjuapnis Alejuswale oy 1ealb ale 1ey) sialoeleyd
+SZVID1997 1hoge s)o0q ainyoid Auew ale a1ay |
‘9]doad ||B y1IM SUOI}0RISIUI PUB SUOIIRSIDA

-u0d |ny1oadsal aAey 01 uies| 01 pue Ayledws pjing
01 S1u9pNIS S8HRINODUS U ‘SISYI0 PUB SOA|9SWSY]
1NoQe uJea| 0} SJUSPNIS 1oy sooeds Moj|e pue SWool

-SSe|2 N0 Ul ALIAISN|OUl YdBSa] pue [9poW oM USUM —
+SZVIOLEOT IV 'SWO0ISSe|D JINO 01Ul Way) 9Wod

-|oM 1SN M ‘SWOO0ISSE|D INO U] UIes| 0} Sjuspnis
1no '.].DGC'XQ OM J| ‘Buoim Sl 6ulﬁessau,| 1ey] ‘poanjea aﬁgnﬁuel +SzvIOlgo1-nue GUISSSJpr yum
10 BWod[dM JoU S| ‘s uosiad ey} oym jey} sbessaw djay o1 @opsnr 1oy Buluiea Aq saibajesis .dn yeads,,
e spuas a1eudoiddeur se Aiipuspl ue Buliage ‘siusp uonuaAaid apIdINS pue ‘UoUSAISIUI SISLID ‘Ueay
-nis BunoA o} siendolddeur sp — a1nynd ‘Aljigesip [EIUBW +O) 1 g9 10} $821N0Sa4 « 103[01d JoAdI] By |
‘@oe1 49puab ‘Ayjenxes — Amuspl suosisd oN | 2I0W PUE ‘SUOSS3| ‘SWIOOISSE|D PUE S|OOYIS
aAISN|DUl ‘subis 9oedg 9)eg ‘SyYSO 1Noge ojul « NISTO
:suoneziuebio pue salsqa

oUel||y SONI|ENXSS pue SISPUSA) (YSO

aJow pue 41y/az ‘wiy/ay

‘wayy/Asyl “4sy/ays X3 "aweu 1oyl Buisn 1NOYIIM UoS
-1ad e 0] 19J21 @M UBYM pPasn ale sunouold :sunouoid

. Suapnys Aiepuswials 1oy
9jeudouidde jou si siyy ‘6unoA oo} aie spuspnis AW,

suondauoasijy 10 sdajssiy uowwo) @ Sujusea panuiuo) Joj s3unosay

wooisse|] 3yl
Ui sju3apnls +S2y101991 Sunoddns




'R‘[ﬂ\ Students need to feel a connection

Middle school is the phase in which students most often begin
experimenting with substances. School connectedness is a mitigating
factor to adolescent substance use. Research has shown that as long
as students feel connected to home or school, they are less likely to
use substances in middle/high school.

« Risk factors to consider: Family history of substance use, lack of
family and school relationships, poor academic performance, and
lacks or has negative peer relationships.

« Early detection of substance use: Overly protective of one’s space and
things; changes in interpersonal relationships; mood swings especially
if it does not match the situation; lose interest in daily activities, poor
academic performance; memory issues, sudden change in weight,
appetite, and sleep; noticeable change in pupils; and excessive
nosebleeds or nasal irritation.

In the Past 12 months, did you drink any alcohol (more than a few sips)? In
the past 12 months, did you smoke any marijuana or hashish? In the past 12
months, did you use anything to get high?

If answer yes to any of the above questions, then proceed to the full
assessment tool: CRAFFT
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%W Start with three pre-screening questions

Steps to create a supportive classroom

environment and positive connection

Create an open environment for students to build a positive
relationship in the classroom. An example, check-in with each
student before or end of class; build in-group check-in time in your
curriculum.

Develop a positive relationship with each student in the class; invest
in connecting with each student in your class. An example, ask
students about their family, social life, and academics. Ask students
about their interests, hobbies, and other activities.

Build open communication with the class and each individual
student. Be intentional about the language you use in the class.
Create time for students to give feedback and comment about how
the class is going.

Use positive communication and messages, including praise,
acknowledgment, and positive advice. Remain objective and positive.
An example, if a teacher notices a change in a student’s behavior, the
teacher can inquire what has changed.

After the initial inquiry, check-in with the student periodically to
support the student. Listen with the intent to understand and create
a space for the student to feel comfortable to talk. If a student opens
up and discloses they are currently using substances then you

can use the brief CAGE pre-assessment to help you understand

the student’s
substance use
and next steps.

Student & Family Support
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Classroom Practice and Student Supports

< : ) . . health and can lead to inadequate coping, lack of affect regulation,
\# Understand Social Determinants of Health and lack of optimal functioning in the classroom. Classroom staff
should make every effort to get to know each student in the class! You
The conditions in which we are born, live, learn, work, play, and can start a couple of classes by doing a check-in. Example: How was
worship are known as social determinants of health (SDOH). your weekend? Anything new you would like us to know? The more
SDOH have a profound impact on our health. The opportunities comfortable a class feels the more likely the students will feel safe about
available to an individual to practice healthy behaviors, either opening up and communicating their needs.
enhances or limits our ability to live healthy lives.

SDOH contributes to the chronic disparities in the United States ¢\* Education can be a protectlve factor toa

among racial, ethnic, and socioeconomic groups, and systematically

limits certain groups to have opportunities to be healthy. ‘v student’s needs not bemg met

Families do not have the resources or access to meet their children’s

basic needs to survive. Not enough food, water, or a place to go to 1. First, understanding that environmental factors can impact a child’s

sleep can severely impact the child’s learning process and can set academic and social functioning.

children up to struggle for years. 2. Second, understand each student’s academic functioning while
assessing their basic needs. Ask, How is your family? What types of

[ [
. . ’ - - things do you do on the weekends?
M Identlfy the students and famlly baSIC needs . Third, develop a relationship with each child and family (if possible) in

the class to further understand their basic needs.
Consider early life stress, including abuse and neglect, lack of basic . Fourth, communicate and evaluate the needs of the children/
needs met, family instability, socioeconomic status. Example, if you notice adolescents in the classroom.
a student is not focused or lacks interest in academics, you may inquire . Fifth, identify and refer resources and services to meet the child/
about their circumstance. Say, How are you? How are things at home? I've adolescent’s basic needs such as food, shelter, adequate water, etc.
noticed there is a change in your interest in school. I'm here to support . Sixth, it is crucial to refer and access the services and resources
you. Or you can normalize the situation by saying, It is normal to start high that reflect the child/adolescent’s needs while considering one’s
school and feel a little out of place. Most students feel uncomfortable in the culture and
beginning. I'm Ms. Smith and am here to help you feel welcome. environment.
Keep in mind, early life stress adversely affects a child’s physical and mental

| Student & Family Support|
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[ XX ]
i;.i Prioritize Building Community Trust 'R‘K’R

- Make time for activities that help you get to know your Support recently arrived ELs and their caregivers in

students and support their connections with each other. This navigating the norms and functions of in-person schooling.
can be as simple as providing a safe space in a community « Recently arrived newcomer ELs might have little to no
circle each morning where students are allowed to share in experience learning in physical buildings in the U.S.
any language how they are doing and what is on their mind, Ensure that you know of and can direct them toward
with prompts that draw from their interests and experiences. language, social, and economic support available in
These connections can support their willingness to take more person that might have been unavailable or differently
risks as they continue to develop their language. available during virtual learning.

« Check-in with and provide positive updates to caregivers. Seek « Practice understanding by allowing for flexibility in how
to listen and not only talk in these communications to better families and caregivers are expected to participate in their
understand students’ assets and resources outside of school. student’s schooling.

- Build language flexibility into classroom and communication « Ask caregivers their preferred mode of receiving
norms. information. Continue to share information through their

- Ask students what language resources were available during preferred modes even if they are not always actively
virtual schooling (e.g. Google translate, bilingual texts). Provide responsive.

continued access to these resources when possible.

« Especially for secondary students, ensure that they have
access to content texts or opportunities for conversations in
their home language(s).

Student & Family Support
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o
=3 Understanding your students
==

- Start with relationships and understanding your students, their
hopes for themselves, and the supports they need.

- Read their IEP and learn their goals for the year, as well as
the services and accommodations they have. Make note
of any unfamiliar terms and follow up with your school
psychologist.

+ Meet with your students and ask them about any specific
goals they have for themselves this year.

«  Support SWD with their organization skills as they transition
back into the classroom.

« Ask SWD what tools they like to use at home, they likely
have an idea of the kinds of resources and technology that
help them.

« Incorporate a “cool-down” or “chill” station in your classroom
specifically designated to support SWD and other students
who may be overstimulated and need to step away from the
class.

- Add sensory toys or objects (fidget spinners, cushions,
textured items, headphones), writing materials, reading
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materials, coloring books, or whatever is age-
appropriate.

- If a “station” is not appropriate for your classroom,
create a signal or notification system for students who
might need support or need to step away.

« Co-construct rules and guidelines for your classroom with
your students.

« Offer a job or leadership position in the classroom that
may give sense of purpose and contribution to the
classroom.

- Provide in-classroom opportunities for peer collaboration
and feedback to promote SWD social skills, self-esteem,
and sense of belonging.

M Family Collaboration

Families have valuable and rich knowledge about their child
and their child’s disability that can help ease their transition
into the in-person classroom environment. Meet with families
beforehand to discuss what they noticed and/or learned about
their child’s learning needs during the pandemic.

Student & Family Support
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Addressing Racial Bias in
Mandated Reporting

Classroom Practice and Student Supports

@z Addressing Racial Bias M Caregiver/Family Supports

. Beware of your own assumptions. Talk to students directly to
better understand their situation.
Be upfront about your legal obligation to report if a student
begins to disclose something that may be reportable.
Support your students’ basic needs by keeping non-perishable
snacks and/or hygiene items readily available.
Give accommodations for students such as quiet time in class or
homework extensions.

Engage in Anti-Racist Practices and
Learning Opportunities

Deepen your understanding of what racism is, how it is carried
out by systems and structures, who is most impacted, and the
ways that individuals perpetuate and maintain racism and white
supremacy.

Be conscious and aware of your own personal beliefs, biases,
and philosophies about your students, their parents/caregivers,
and the community you serve.
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Maintain open communication and partnerships with
parents/caregivers. If you are concerned about a student,
don’t be afraid to contact the parent/caregiver to discuss
further.

If there is no other option but to report, talk to the parent/
caregiver about your legal obligation and let them

know what you will be reporting. Though this may feel
uncomfortable, being honest and transparent is important.

'R‘K’R School and Community Collaborations

Before making a report, seek counsel from a school
administrator, school psychologist, or social worker to
discuss. Making a report should be the last course of
action when providing intervention for families.

Be familiar with the resources available to students at
your school and in the community.

Partner with your school social worker and identify
supports that you can connect the families with.

Teacher Support
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Teacher Agency in the Classroom

Classroom Practice and Student Supports

Teacher agency is the voluntary exercise of power in thought, choices, and actions. Exercising this power of choice can
enable teachers to create more equitable spaces for students and communities.

Teachers have agency over many of their classroom routines, such as - Teachers have agency over their grading: involve and work
discussion structures, seating arrangements, bathroom procedures, with students, be clear about what is being assessed, allow
and more. for multiple attempts, and do not grade as a reward or

Are the routines in place because it’s better for the teacher or punishment.

better for the students? Allow for multiple ways of knowing and showing based on

Routines can be changed without obstructing the objective. the content objective. Example: Students can ask and answer

Example: Transitioning from the loud, crowded hallway to a silent, questions of a text by drawing, talking, TikTok-ing, or they can
independent “do-now” can be difficult for many students. Teachers use post-its, highlighters, etc.

can change the structure to ease the transition.

While there are some constraints to the curricular materials Classroom rules and expectations when created solely by
teachers use in the classroom, it is imperative that teachers utilize educators create power imbalances in classrooms. Teachers
agency to ensure that the curriculum is inclusive and speaks have agency in regard to classroom rules and can unitize that
positively of all students. agency to empower students rather than subordinate them.
Find materials that provide students the opportunity to see Creating community agreements with students rather than for

themselves reflected in the text, as well as the opportunity to learn students gives students a sense of ownership over their own
about others who may be different. classrooms.

Challenge content districts to eliminate curricular materials that may
be harmful to certain student groups or do not depict all groups in a
positive light.

Teacher Support
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Educator Self-Care

Classroom Practice and Student Supports

@ Make self-care your routine .

Make self-care all the while, not once in a while. In other words,

make self-care as routine as brushing your teeth, buying a cup
of coffee or saying “l love you” to your children.

Teaching demands a lot of your social energy. This can be

a drain regardless of whether or not you are an introvert or
extrovert. Consider marking time on your calendar for a 10
minute check-in with yourself each day.

Ny

If it feels too hard to work self-care into the busy work day,
consider how much you and your students might benefit from a
mindfulness exercise as a class.

If you need guidance for meditation, consider using meditation
and mindfulness apps like Headspace, Waking Up, Calm, etc.
Work mindfulness into natural teaching breaks. Consider taking
a mindful minute to focus on your breathing while students
engage in tests and other self-driven activities.

Set your social media to private to support separation between
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work and personal life.

Journaling in the morning before starting work has been
shown to increase a sense of presence and overall
wellbeing. Consider writing 2-3 pages of stream of
consciousness thoughts in the morning to gather yourself
and let go of things that are bothering you.

Practice self-care across multiple life domains such as
environmental self-care (enjoying nature); physical self-
care (taking a walk); social self-care (spending time with
family, friends, pets); financial self-care (balancing a healthy
expense account).

2 Engage your students in a self-care routine RI‘R A community approach to self-care

Share your self-care plans with a colleague, friend or
loved one — this will hold you accountable!!!

Consider a community approach to self-care. Creating
wellness groups, challenges, and cohorts with other
teachers and school staff can make talking about self-
care seem less daunting. Also, by sharing practical
strategies you can find ways to support your wellbeing
despite the busy work day.

Teacher Support
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Identifying and Responding to Commercial
Sexual Exploitation

Classroom Practice and Student Supports

Student Supports

Check-in one-on-one in a private and spacious setting, away from

other students and authority figures.

Clearly define commercial sexual exploitation and be transparent

about your role as a mandated reporter.

Use trauma informed approaches to ask judgment-free questions

and avoid re-traumatization of students.

. For example: “Have you ever traded sex or sexual activity for
money or anything of value?”

Remind students that exploitation is not their fault and express

concern.

. For example: “You are not to blame. You are worthy of safety
and comfort. You’re not alone.”

If a trafficker is involved, then the student may still be under their

control. Elicit their perception of their immediate safety.

Avoid involving parents or caregivers until it is confirmed that they

are not complicit in the commercial sexual exploitation.

Give the student agency to be present and autonomy to be active

in the reporting process to the child protection hotline.

Honor the student’s resilience and survival skills by using person-

centered language.

Remind student’s that abuse and exploitation might be their

experiences, but it is not their identity.

Empower students by providing psychoeducation on healthy

boundaries, relationships, and connecting them with information

and services that can guide healthy decision-making.
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r 3 -
ﬁ Classroom Practice

Create and foster a safe space by understanding
the implications and outcomes of commercial sexual
exploitation.
Ensure all students feel empowered to disclose their
exploitation by using inclusive language of all gender
identities and sexual orientations.
Always employ empathy and remind students that their
safety and wellbeing are priority.
Avoid harmful, judgmental, or victim-blaming language
that stigmatizes or reinforces stereotypes about
exploitation.
Identify red flags including but not limited to frequent
truancy; changes in appearance and unexplainable
expensive items (e.g., provocative clothing, garish make-
up, phones); suddenly has a lot of money or continually
discusses making money; has much older “boyfriends,”
“friends,” or sexual partners; discusses frequent travel
to places like Las Vegas; seen at locations known for
soliciting commercial sex; appears to be excessively tired;
maintains a sense of secrecy about activities outside of
school; expresses fear for their safety and wellbeing, and
finds it difficult to think
about the future.

Teacher Support

Juoneyo|dxa

|BNXas [eIDJawWWod Bupuaiadxa uosiad e ale Noa,, :9|dwex]

‘uanoud Jo juasaid

9( 0} POSU 10U 0P [9ARI} 10 ‘UOIDIS0D ‘PNRlY ‘9210 JO dSh ay |

‘Aydesbousod Jo ‘Bupuep

211019 ‘X3S |RUOIDBSURI} 9pN[dUl ABW AJAIIOR [BNXSS [RIDISWWOD
‘Spaau diseq 10 Asuow se yons ‘anjea jo buiylhue
104 pabueyoxa si 1eyl AlAIOR [eNXaS |eloJawwod ul buibebus g| abe
uey} SS9 Joujw Auy :Ua4pjiyd o uoneyo|dxa |enxas |e|dJawwo)

‘papoau se poddns ssadoe pue
Bulaqg|eom [enyuids pue ‘leuonows ‘[eaisAyd umo JNoA Jo aied axe|
‘anbiun aJe ewnely Jo Sa1I0ISIY pue uoleyo|dxa
11943 1BY} swnssy ‘Ajjualayip sjenpialipul syoeduwi uoeyojdxy
‘3|puey ued NOA MUIyl A8y} UBY) S1OW SO|ISIP 10U [|IM SIUSPNIS
‘910N ‘abenbue| Apog pue ‘suoissaldxa |eloe) ‘@uU0} JNOA JOHUON
‘Bujwe|g-widIA pue ‘9inynd adel
X3S 0} paje|al Sal9g [Njwiey SjjUBWSIP pue saselq JINoA 3aay)d
‘ploy Buppdiyel-ue ayy Ul spadxs Yyum ynsuod .
‘11oddns 18440 0} 8NUIUOD PUB JUS1SISU0D ARlS .
‘paroafal si diay JnoA Ji Ajjeuosiad 11 9xel Jou 0Q .

'4yons se pamalA aq
[IM S91691R11S UOIIUSAIDIUI POPUSIUI-||OM 1BY} SWNSSE JoU 0 .
‘uoneyo|dxs 1oy} 9S0|2SIp 0} JueN|al 8q AeW SuULapNIS

si13yaea] Joj sdip >

uonjeliojdx3 jenxas
|e1213wwo) 0] suipuodsay pue suifjnuap|




How to Addres

s Xenophobia

in the Classroom

Classroom Practice and Student Supports

\*} . o

Oug Practice culturally sustaining pedagogy
Include historical and/or literary references in your lessons that
are often overlooked in U.S. history curriculum. Discuss how
different Communities of Color have worked together and provide
examples!
Create written reflections where students can analyze multiple
perspectives and develop a sense of self-awareness and critical
consciousness to social issues.
Teach students that words matter and what they say has an impact
on others.

Embrace difference and nurture empathy

Be attentive to how you and other students react to the food,
dress, and speech that reflect the culture and customs of
immigrant-origin students. Ex. when a student brings lunch from
home, don’t ask (or think), “What is that?’ with a tone of disgust but
rather a tone of genuine curiosity; affirm the attire of students who
wear a hijab or turban.

Teach students that being different makes them unique and
appreciating difference is beneficial to their learning and a positive
interaction with others.
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Integrate current events during
weekly check-ins

Gauge the emotional atmosphere of your classroom on a
weekly basis. Ask for volunteers to share.

Normalize difficult conversations because your students
and their families may be impacted by current events.
Debunk myths and stereotypes.

Learn about trauma informed practices
specific to immigrant-origin students

Understand stressors and different forms of trauma
experienced by immigrant-origin students and their
families (e.g., family separation, deportation, social
belonging and exclusion, precarious legal statuses, and/or
limited access to resources like healthcare and legal aid).
Embed self-soothing strategies and quiet time space in
your classroom routine.

Be informed about local resources that support different
immigrant families.

Teacher Support
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